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Beryn

Hapeneni meroauyHi MaTepiaau po3po0sieHi BIAMOBIAHO 10 OCBITHBOI IMIPOTpaMu
cnenianbHocTl 035 «®Pinosorisi» 3a cnemanizauiero 035.041 «['epMaHCcbKl MOBU Ta
miteparypu (Tepekiaa BKIIOYHO), Teplla — aHTJIHChKa» Ta HaBYAIbHOI MpOTpaMu
mucuuiuiian - «lIpaktuka ocHOBHOI 1HO3eMHOT MoBU (Berym)» g Il kypey
cnemianbHOCTI 035 «®@imomorisi» 3a cnemianizamiero 035.041 «['epMaHCBhKI MOBU Ta
JiTepaTypu (Iepekiaa BKIOYHO), TIepIia — aHTIiHChKay.

B nmaHi MeToAauyHI Marepiaau BXOJATh JIEKCHYHI, IPaMaTU4YHI BIPABH Ta BIPABH
Ha PO3BHTOK yCHOTO MOBJICHHS Ta YMTAaHHS, a TaKOXX BIPAaBU Ha TMEPEKIIa]] TEKCTIB
PI3HUX KaHPIB BIAMOBIIHO 0 TeM AUCHUMUIHM «IIpakThka OCHOBHOI 1HO3€MHOI MOBH
(Berym)».

JucnurutiHa cnpsiMoBaHa Ha (OpMyBaHHS 3HaHb 1 HABUYOK 3/100yBayiB BHUIIOi
OCBITH BOJIOJIIHHS YOTHPMa BHJAaMU YCHOI Ta MHUCbMOBOI MOBJICHHEBOI ISUIBHOCTI,
BJIOCKOHQJICHHSI MPAKTHYHUX HABUYOK MPSMOTO Ta 3BOPOTHOTO TMEPEKJIaTy TEKCTIiB
PI3HUX THUIIIB Ta CTWJIIB, MOCTIHHUNA PO3BUTOK HABUYOK CHUTYaTHBHOI'O MOBIICHHS,
ay/iIOBaHHA ayTEeHTHMYHHUX TEKCTIB Ta HAMMCAaHHS TBOPUYUX POOIT Ta €ce aHIIHCHKOIO
MOBOIO.

MeToro mpakTUYHMUX 3aHATH 3a JAUCLMIUIIHOIO € 3aKpIIUIeHHS Ta HAaOyTTs 3HaHb
npo (OHETUYHI HOPMH BHMOBH, IpaMaTH4HI MNpaBUjia Ta OCOOJIMBOCTI AHTIIMCHKOI
MOBH, 3aKpIIUICHHS HABUYOK Ta BMiHb BUKOPUCTaHHS YOTHUPHOX BHJIB MOBJIEHHEBOI
JSITBHOCT1 Ha 0a3il JOCTaTHLOTO OOCATY 3HaHb 3 (DOHETHKHU, TPaMaTUKH, JIEKCUKOJIOT1i
Ta JIIHTBOKPaiHO3HABCTBA, BMIHHSI CaMOCTIHHO IIpaIlloBaTH 3 TCOPECTHYHOIO Ta
JOBIJIKOBOIO JIITEPATypOIO 3a3HAYEHOI TEMATUKHU JIJIsi BUPIIICHHS KOHKPETHUX 3aBIaHb;
(GopMyIIOBaHHS OCOOMCTHX BHUCHOBKIB, (DOpMYBaHHS CAMOCTIMHOCTI MUCIJIECHHS,
PO3BUTOK JTOCITITHAIIBKUX T4 TBOPUYUX BMiHb.

[IpeamMeTOoM NUCUMIUTIHUA €: aHTJIACbKa MOBa (y MPAKTUYHOMY, CUHXPOHHOMY,
COIIIOKYJILTYPHOMY aCMEKTaX); KAHPOBO-CTHUJIHLOBI PI3HOBUIU TEKCTIB; MI>KOCOOUCTICHA,
MDKKYJIBTYpHA Ta MAaCOBa KOMYHIKaIlisl B YCHIH 1 MUCbMOBIH opmMi.

3aBaaHHS JUCHUIUIIHM — OBOJIOJIIHHS (OHETUYHMMH HOPMaMU BHUMOBH,

IrpaMaTHYHUMH TIPABUJIAMH Ta JICKCUKOIO aHTIIMCHKOI MOBH B paMKax TEMAaTHKH KypCy



JUTSl YCIIIIHOT KOMYHIKAIl 3 HOCIAMH aHTJINACHKOI MOBH Ta BUIBHOTO BHUKOPUCTAHHS
JaHO1 1HO3eMHOi MOBM Yy TOBCSIKICHHOMY >KUTTI Ta JUIsl BHUKOHAHHS MNpodeciifHuX
3aBAaHb (MepeKIIal, JOCIIIKEHHS, CAMOOCBITA).

JlaHuii KypcC [03BOJISI€ O3HAUOMUTHUCSA 3 JIEKCUYHHMH, TIpaMaTUYHUMHU Ta
CTHWJIICTUMHUMM OCOOJIMBOCTSIMU aHTJIIMCHKOI MOBH B PI3HHUX >KaHPOBO-CTUIIbOBUX
PI3HOBHIaX Ta PETriCTpax CHIIKyBaHHI..

[Ipy BUBYEHHI JUCIUIUIIHK CTYJIEHTH OMAHOBYIOTh BMIHHS BUJIBHO CITLJIKYBATHUCS
3 mpodeCifHUX 1 TMOBCAKIAECHHUX MUTaHb AHTJIINCHKOI0 MOBOIO B MeEXaxX TEMaTUKU
JTAHOTO KYpCy, COIpPUIIMaHHS Ha CIyX aBTEHTHYHHUX TEKCTIB, HAITMCAHHS €CE€ Ta TBOPYHX
pOOIT aHITIHCHKOI MOBOIO, PO3BUBAIOTH MEPEKIATAIbKY KOMIIETEHIIIO Ta KOTHITUBHI
3110HOCTI, 3IaTHICTh IO CAMOCTIMHOIO MOIIYKY 1 3aCBOEHHS HOBOT'O MaTepiaiy.

IIporpamMHi KOMIIETEHTHOCTI

B Hacniiok BHBYEHHS JAHOTO HABYAJIBLHOIO Kypcy 3700yBad BHUIIOI OCBITH
HaOy/ie HACTYITHUX KOMIIETEHTHOCTEH:

1. 31aTHICT, BUKOPUCTOBYBATH B MPOGECiiHIN MISUIBHOCTI 3HAHHS MPO MOBY SIK
0COOJIMBY 3HAKOBY CUCTEMY, ii MpUPOy, PYHKIIi, piBHI;

2. 37aTHICTP BHKOPHUCTOBYBAaTH B MpOGECiiHIi AiSUTBHOCTI 3HAHHSA 3 Teopii
AHTIIHCHKOI MOBH;

3. 31aTHICTh BUIBHO, THYYKO i €()EKTMBHO BUKOPUCTOBYBATH AHIJIINCHKY MOBY B
YCHIN Ta MHUCHMOBIN (GopMi, y PI3HUX KAHPOBO-CTUIHOBUX PIZHOBHJAX 1 pericTpax
cniikyBaHHg  (odimiiiHoMy, Heo(dimiiiHOMY, HEWTpaibHOMY), [UIsl PO3B’SI3aHHS
KOMYHIKaTUBHUX 3aBJaHb y PI3HUX cPepax KUTTSI Ta B paMKax MpodeciifHOl TisITbHOCTI
nepexsiaaaya;

4. YcBIIOMIIEHHS 3acaj 1 TEXHOJOT CTBOPEHHS YCHUX 1 MHUCbMOBHX TEKCTIB
PI3HHX XKaHPIB 1 CTWIIB JIEPKABHOIO Ta IHO3EMHUMH MOBAaMH.

IIporpamHi pe3yjbTaTn HABYAHHS

B pe3ynbpTaTi BUBUEHHS JUCUUILIIHU 3100yBay BUILOT OCBITH OTPUMAE:

1. BMIHHS BUIBHO CIIJIKYyBaThUCAd 3 MpoQeciiHuX TUTaHb 13 (GaxiBUAMH Ta
He(daxiBLUSIMU  JEp>KaBHOIO Ta 1HO3EMHMMH MOBaMHM YCHO Ta  IHCHBMOBO,

BUKOPHUCTOBYBATH iX JJIsl Opranizaiii epeKTUBHOT MIKKYJIBTYPHOI KOMYHIKaIIii;



2. BMIHHS OPTaHI30BYBaTH MPOIIEC CBOT'O HABYAHHS i CAMOOCBITH;

3. BMIHHS CITIBOPALIOBATH 3 KOJEramH, MpeJICTABHUKAMU 1HIIUX KYJIbTYp Ta
penirid, TpuOIYHUKAaMU PI3HUX NOJITUYHUX MOIJISIIIB TOLIO;

4.  3HaHHA HOpPM JITEpAaTypHOi MOBM Ta BMIHHS 3aCTOCOBYBaTH iX Yy
NPAKTUYHIN A1SUIBHOCTI;

5. 3HaHHS TPHUHIMIIB, TEXHOJOTIA Ta WPUHAOMIB CTBOPEHHS YCHUX 1
MUCBMOBHUX TEKCTIB PI3HUX KAHPIB 1 CTUIIIB AEPKABHOIO T4 IHO3€MHUMH MOBaMU;

6. BMIHHSI BUKOPUCTOBYBATH aHIJIIACBKY MOBY B YCHIM Ta MUCBbMOBIH (popmi,
y PpI3HUX >KaHPOBO-CTUJILOBUX PIZHOBHAAX 1 peEricTpax cCruikyBaHHS (odimiiiHomy,
Heo(IIHOMY, HEUTpaJlbHOMY), MJig PO3B’S3aHHS KOMYHIKAaTMBHUX 3aBJaHb Y
noOyTOBIM, CyCNUIbHIN, HaBYaJbHINA, TpOodeCiiiHii, HAYKOBIH chepax KUTTH;

7. BMIHHS TIOTPUMYBATHUCS TPABWII aKaJEMI4HOI JOOPOUECHOCTI.

HapuaJjbHa po0oTa 32 JTUCHUILIIHOIO

Hucrumutina «IIpaktuka ocHOBHOI 1HO3eMHOI MOBHU (BcTym)» € 000B’A3K0BOIO
JUIS BUBUYCHHS 3100yBayaMU BHIIOi OCBITH 3a OCBITHBOIO Iporpamoro 035 (dimosoris)
OakanaBpcbKoro piBHs 31 crenianbHOcTi 035.041 — «['epMaHChKlI MOBH Ta JTEpaTypu
(mepekIiaj BKIIFOYHO), TepIa — aHTIHChKay.

Hnsa JI®OH: B kpenurax €KTC — 5,0. 3aransuuii 06’em 150 roauH, mpakTU4HI
3aHATTS — 52 TOJIMH, caMOCTiitHa poboTa — 98 roauHu.

Jnsa 3®H: B kpeautax €KTC — 5,0. 3aranpnuii 060’em 150 roawH, mpakTUYHI
3aHATTA — 14 roauH, camocTiiiHa pobota — 136 roauHuU.

MoBa BUKJIaJIlaHHS: aHTJIIIChKA, yKpaiHChKa

Bun ceMecTpoBOro KOHTPOIIO: 3aJliK

TemaruuHMil TUIaH 3 JAHOT JUCUUIUTIHU HACTYTTHUM:

lonuan )
[ncTpy™MeHnTH 1
Ne Tema (JI/JIB/IT Crucnuii 3micT
3aBIaHHS
3)

1. | Character and | lenuna  |Appearances and Character. Feelings| Yuactp B
Personality. 0/0/16 and Emotions. Understanding and| oGroBopenHi
Overcoming 3aouna |Overcoming Stereotypes. Traditions.| Bnpasu
Stereotypes 0/0/2 Festivals and Celebrations Tectn




[HnuBiTyansHi

3aBIaHHS
2. | Secondary Education | Jlenna  |British Secondary education. Types| YdacTh
in Great Britain. | 0/0/18 of Schools. The Problems of Bringing| oGroBopenHi
The  Problems  of | 3aouna |Up Children. Discipline at| BripaBu
Bringing Up Children | 0/0/2 School.Grammar:  Modal  Verbs.| Tectu
Listening: text Up the Down Staircase| InnuBigyansHi
by B. Kaufman. Speaking topics: My| 3aBnaHHs
Favorite Subject, My Future
Profession,  dialogues. = Reading:
Testing Times, Education and the
National Trust. Writing:  Resume
Writing  (Guidelines). Rendering,
translation, composition
3. | Art. Literature Jenna  |Trends in Art. Art Museums. Literary | Ydactb
0/0/18 genres. Writing: rendering,| oGroBopeHHi
3aouna |translation, composition Brpasu
0/0/4 Tectn
[aauBiTyanbHi
3aBIaHHs
3amik

3a TMOBHICTIO BHMKOHAHI 3aBJaHHs 3700yBay BHINOI OCBITU MOXE OTPUMATH

BHU3HAYEHY KIJIbKICTh OalliB:

IHCTpyMEHTH 1 3aBIaHHS KinbkicTh Oanis
Bmpasu 40
Tectn 25
[HauBiTyasIbHI 3aBIAHHS 15
3aJliKoBUM TECT 20
Pazom 100




BLOCK 1
IpakTuyni 3ausarrsa Ne 1-8
Character and Personality. Overcoming Stereotypes

Ex. 1. Read and translate the following text into Ukrainian

I've had the opportunity over the last couple of days of listening in on some of
your conversations and watching you interact with each other. And I think it's fair to
say, already, that there are 47 people in this audience, at this moment, displaying
psychological symptoms I would like to discuss today.

And I thought you might like to know who you are.

But instead of pointing at you, which would be gratuitous and intrusive, [
thought I would tell you a few facts and stories, in which you may catch a glimpse of
yourself.

I'm in the field of research known as personality psychology, which is part of a
larger personality science which spans the full spectrum, from neurons to narratives.
And what we try to do, in our own way, is to make sense of how each of us — each of
you — is, in certain respects, like all other people, like some other people and like no
other person.

Now, already you may be saying of yourself, "I'm not intriguing. I am the 46th
most boring person in the Western Hemisphere". Or you may say of yourself, "I am
intriguing, even if [ am regarded by most people as a great, thundering twit".

But it is your self-diagnosed boringness and your inherent "twitiness" that makes
me, as a psychologist, really fascinated by you. So let me explain why this is so.

One of the most influential approaches in personality science is known as trait
psychology, and it aligns you along five dimensions which are normally distributed, and
that describe universally held aspects of difference between people. They spell out the
acronym OCEAN. So, "O" stands for "open to experience", versus those who are more
closed. "C" stands for "comscientiousness", in contrast to those with a more
lackadaisical approach to life. "E" — "extroversion", in contrast to more introverted
people. "A" — "agreeable individuals", in contrast to those decidedly not agreeable. And

"N" — "neurotic individuals", in contrast to those who are more stable.



All of these dimensions have implications for our well-being, for how our life
goes. And so we know that, for example, openness and conscientiousness are very good
predictors of life success, but the open people achieve that success through being
audacious and, occasionally, odd. The conscientious people achieve it through sticking
to deadlines, to persevering, as well as having some passion. Extroversion and
agreeableness are both conducive to working well with people. Extroverts, for example,
I find intriguing. With my classes, I sometimes give them a basic fact that might be
revealing with respect to their personality: I tell them that it is virtually impossible for
adults to lick the outside of their own elbow.

Did you know that? Already, some of you have tried to lick the outside of your
own elbow. But extroverts amongst you are probably those who have not only tried,
but they have successfully licked the elbow of the person sitting next to them. Those are
the extroverts.

Let me deal in a bit more detail with extroversion, because it's consequential and
it's intriguing, and it helps us understand what I call our three natures. First, our
biogenic nature — our neurophysiology. Second, our sociogenic or second nature,
which has to do with the cultural and social aspects of our lives. And third, what makes
you individually you — idiosyncratic — what I call your "idiogenic" nature.

Let me explain. One of the things that characterizes extroverts is they need
stimulation. And that stimulation can be achieved by finding things that are exciting:
loud noises, parties and social events here at TED — you see the extroverts forming a
magnetic core. They all gather together. And I've seen you. The introverts are more
likely to spend time in the quiet spaces up on the second floor, where they are able to
reduce stimulation — and may be misconstrued as being antisocial, but you're not
necessarily antisocial. It may be that you simply realize that you do better when you
have a chance to lower that level of stimulation.

Sometimes it's an internal stimulant, from your body. Caffeine, for example,
works much better with extroverts than it does introverts. When extroverts come into
the office at nine o'clock in the morning and say, "I really need a cup of coffee", they're

not kidding — they really do. Introverts do not do as well, particularly if the tasks they're
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engaged in — and they've had some coffee — if those tasks are speeded, and if they're
quantitative, introverts may give the appearance of not being particularly quantitative.
But it's a misconstrual.

So here are the consequences that are really quite intriguing: we're not always
what seem to be, and that takes me to my next point. I should say, before getting to this,
something about sexual intercourse, although I may not have time. And so, if you would
like me to — yes, you would? OK.

There are studies done on the frequency with which individuals engage in the
conjugal act, as broken down by male, female; introvert, extrovert. So I ask you: How
many times per minute — oh, I'm sorry, that was a rat study... How many times per
month do introverted men engage in the act? 3.0. Extroverted men? More or less? Yes,
more. 5.5 — almost twice as much. Introverted women: 3.1. Extroverted women?
Frankly, speaking as an introverted male, which I will explain later — they are heroic.
7.5. They not only handle all the male extroverts, they pick up a few introverts as well.

We communicate differently, extroverts and introverts. Extroverts, when they
interact, want to have lots of social encounter punctuated by closeness. They'd like to
stand close for comfortable communication. They like to have a lot of eye contact, or
mutual gaze. We found in some research that they use more diminutive terms when they
meet somebody. So when an extrovert meets a Charles, it rapidly becomes "Charlie",
and then "Chuck", and then "Chuckles Baby".

Whereas for introverts, it remains "Charles", until he's given a pass to be more
intimate by the person he's talking to. We speak differently. Extroverts prefer black-and-
white, concrete, simple language. Introverts prefer — and I must again tell you that I am
as extreme an introvert as you could possibly imagine — we speak differently. We prefer
contextually complex, contingent, weasel-word sentences — more or less. Not to put too
fine a point upon it — like that.

When we talk, we sometimes talk past each other. I had a consulting contract I
shared with a colleague who's as different from me as two people can possibly be. First,
his name 1s Tom. Mine isn't. Secondly, he's six foot five. I have a tendency not to be.

And thirdly, he's as extroverted a person as you could find. I am seriously introverted. |
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overload so much, I can't even have a cup of coffee after three in the afternoon and
expect to sleep in the evening.

We had seconded to this project a fellow called Michael. And Michael almost
brought the project to a crashing halt. So the person who seconded him asked Tom and
me, "What do you make of Michael?" Well, I'll tell you what Tom said in a minute. He
spoke in classic "extrovert-ese". And here is how extroverted ears heard what I said,
which is actually pretty accurate. I said, "Well Michael does have a tendency at times of
behaving in a way that some of us might see as perhaps more assertive than is normally
called for". Tom rolled his eyes and he said, "Brian, that's what I said: he's an asshole!"

Now, as an introvert, I might gently allude to certain "assholic" qualities in this
man's behavior, but I'm not going to lunge for the a-word.

But the extrovert says, "If he walks like one, if he talks like one, I call him one".
And we go past each other.

Now is this something that we should be heedful of? Of course. It's important that
we know this. Is that all we are? Are we just a bunch of traits? No, we're not.
Remember, you're like some other people and like no other person. How about that
idiosyncratic you? As Elizabeth or as George, you may share your extroversion or your
neuroticism. But are there some distinctively Elizabethan features of your behavior, or
Georgian of yours, that make us understand you better than just a bunch of traits? That
make us love you? Not just because you're a certain type of person.

I'm uncomfortable putting people in pigeonholes. I don't even think pigeons
belong in pigeonholes. So what is it that makes us different? It's the doings that we have
in our life — the personal projects. You have a personal project right now, but nobody
may know it here. It relates to your kid — you've been back three times to the hospital,
and they still don't know what's wrong. Or it could be your mom. And you'd been acting
out of character. These are free traits. You're very agreeable, but you act disagreeably
in order to break down those barriers of administrative torpor in the hospital, to get
something for your mom or your child.

What are these free traits? They're where we enact a script in order to advance a

core project in our lives. And they are what matters. Don't ask people what type you are;
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ask them, "What are your core projects in your life?" And we enact those free traits. I'm
an introvert, but I have a core project, which is to profess. I'm a professor. And I adore
my students, and I adore my field. And I can't wait to tell them about what's new, what's
exciting, what I can't wait to tell them about. And so I act in an extroverted way,
because at eight in the morning, the students need a little bit of humor, a little bit of
engagement to keep them going in arduous days of study.

But we need to be very careful when we act protractedly out of character.
Sometimes we may find that we don't take care of ourselves. I find, for example, after a
period of pseudo-extroverted behavior, I need to repair somewhere on my own. As
Susan Cain said in her "Quiet" book, in a chapter that featured the strange Canadian
professor who was teaching at the time at Harvard, I sometimes go to the men's room to
escape the slings and arrows of outrageous extroverts.

I remember one particular day when I was retired to a cubicle, trying to avoid
overstimulation. And a real extrovert came in beside me — not right in my cubicle, but in
the next cubicle over — and I could hear various evacuatory noises, which we hate —
even our own, that's why we flush during as well as after.

Active Vocabulary
. gratuitous — HENPOIIECHU
. intrusive — TOKy4IMBHI
. twit — 3aHy1a
. conscientiousness — 100poyecHU
. lackadaisical — B’ summii, amaTuaHMM
. extroversion/introversion — ekcTpoBepcisi/iIHTpOBepCis
. audacious — 3yxBajio

. extrovert/introvert — eKCTOBEpT/IHTPOBEPT
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. consequential — BaxxuBui

10. biogenic nature — OioreHHa mnpupoja; sociogenic nature — COIllOreHHA
npupoa; idiosyncratic (idiogenic) nature — iniocuakpatuyHa (ii0reHHa) IpUpoaa

11. misconstrued — nepexkpydyeHuit

12. assertive — acepTuBHa (Hamp., IOBEJIIHKA, BYMHOK), TOOTO TaKa ITOBE/IIHKA,



0 He Oepe 0 yBaru iHTEPeCH 1HITUX

13. to put people in pigeonholes — HaBilIyBaTH SPJIUKU HA JIOICH
14. free traits — iHIUBIyaJIbHI 0COOIUBOCTI (PUCH) XapaKTepy

15. torpor — crymnop

16. protractedly — 10Bro (J10Bro4acHo)

17. cubicle — xy6ixn (odic)

1. Who are extroverts? How are they different from introverts?

Questions for Discussion

13

2. What is your type of character? Bring up some examples of your behaviour that

prove your point

3. What is a «personal project»?

4. What are free traits?

5. Why are they so important?

Ex. 1. Which adjectives would you use to describe the British, the Americans, the

French etc.? Which adjectives do other nationalities use to describe people from your

country? Use the adjectives below to help you but try to think of some more too.

arrogant shy friendly passionate tall
short lazy hardworking emotional unemotional
funny efficient romantic competitive reserved

Ex. 2. Read the following statements and decide if they are true or false,

generally speaking.

1. The Germans are very efficient.

O 0 3 O hn B~ WL DN

. The French are arrogant.

. The Italians have very close-knit families.

. The Japanese work extremely hard.

. The Swiss are good at skiing.

. The Italians have dark hair and dark eyes.

. The Italians are passionate lovers.

. The British expect foreigners to speak English.

. The British don’t like showing their emotions in public.
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10. National generalizations can be useful.

Ex. 3. Positive or negative comments Mark the following P (positive) or N

(negative).
1. She’s got so much personality.
. She’s a bit difficult at times.
. She isn’t easy to get on with.
. She’s got a great sense of humour.
. She’s a bit of a pain sometimes.
. She’s great fun.

. She can be a pain in the neck.

0 N N kWO

. She’s my kind of person.

Can you think of people you know who fit these descriptions?

Ex. 4. Match the adjectives in sentences 1-5 with the opposites in sentences a—e:

1. Tom’s really generous. He bought

everyone in the pub a drink last night.

a. Bruno’s so shy. 1 don’t think he’s

spoken to any of the other students.

2. Claire’s very hard-working. She never

leaves the office until after six o’clock.

b. 1 don’t understand why he’s so
miserable. He never  stops

complaining.

3. Tina’s very outgoing. She’s made
friends with everybody else in the class

already.

c. Lucy’svery tense. She’s always

worrying about something or other.

4. Brian’s a very outgoing sort of guy.

Nothing seems to worry him

d. Don’t expect Tom to put any money

in the collection. He’s much too mean.

5. Jack’s such a cheerful little boy.

I’ve never seen him in a bad mood.

e. I can’t believe Emma’s husband so
lazy. He just sits and watches TV all

evening.

In British English informal words for men are: guy, bloke and lad; lad is only

used for young men.

Ex. 5. Complete the following dialogues with the words and phrases below. Pay

special attention to the use of adjective phrases. “A bit” is similar to “a little”, “kind
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of” or “somewhat”, but it is slightly formal. It's used when you want to lessen the
degree of a description.

We use words like “very”, “really’ and “extremely” to make adjectives stronger.

moody amusing  stubborn
arrogant  selfish silly

1. — Lucy never thinks about anyone else but herself.

—Yes,shecanbeabit  sometimes.

2.— Oh, Laura’s impossible. One minute life is wonderful and the next minute
she’s in her room crying.

—Yes, shecanbe abit |, can’t she?

3. — I really don’t like Bob. He seems to think that he’s more important than
anybody else.

—He certainly can be very .

4. Martin’s such good fun. He’s got a great sense of humour.

—Yes, he can be really  at times.

5. I wish Joe would stop playing practical jokes all the time. It gets very tiring.

—Yes, he can be really  at times. I wish he’d grow up and behave like an
adult.

6. — I told Emma that she shouldn’t leave university but she never listens to me.

— No, she really can be very___when she wants, can’t she?

Ex. 6. Here are 8 different kinds of people. Use them in the sentences below:

a gossip  a couch potato a big-head a snob an extrovert

a coward  alaugh a liar

1. You shouldn’t believe a word Justin says. He’s a terrible____.

2. Maria’s a terrible____. She’s always talking about everybody else in the
office.

3. Roberto’s quite an___, isn’t he? He’s got hundreds of friends!

4. Martin’s such a . He never stops telling people how

wonderful he is.

5. You can’t keep running away from your responsibilities. You’re such a__.
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6. Just because Dave didn’t go to university doesn’t mean he’s any less intelligent

than you. Don’t be such a

7. Emma’s husband’s such a__. He just sits around all day watching TV.

8. Billy knows hundreds of jokes. He’s such a !
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BLOCK 2
IpakTuyni 3ansarrs Ne 9-17
Secondary Education in Great Britain. The Problems of Bringing Up Children

Ex. 1. Read and translate the text into Ukrainian and answer the following questions:

Good morning. How are you? It's been great, hasn't it? I've been blown away by the
whole thing. In fact, I'm leaving. There have been three themes running through the
conference, which are relevant to what I want to talk about. One is the extraordinary
evidence of human creativity in all of the presentations that we've had and in all of the people
here; just the variety of it and the range of it. The second is that it's put us in a place where we
have no idea what's going to happen in terms of the future. No idea how this may play out.

I have an interest in education. Actually, what I find is, everybody has an interest in
education. Don't you? I find this very interesting. If you're at a dinner party, and you say you
work in education — actually, you're not often at dinner parties, frankly.

If you work in education, you're not asked.

And you're never asked back, curiously. That's strange to me. But if you are, and you
say to somebody, you know, they say, «What do you do?» and you say you work in
education, you can see the blood run from their face. They're like, «Oh my God. Why
me?» «My one night out all week.

But if you ask about their education, they pin you to the wall, because it's one of those
things that goes deep with people, am I right? Like religion and money and other things. So
I have a big interest in education, and I think we all do. We have a huge vested interest in
it, partly because it's education that's meant to take us into this future that we can't grasp. If
you think of it, children starting school this year will be retiring in 2065. Nobody has a
clue, despite all the expertise that's been on parade for the past four days, what the world will
look like in five years' time. And yet, we're meant to be educating them for it. So the
unpredictability, I think, is extraordinary.

And the third part of this is that we've all agreed, nonetheless, on the really
extraordinary capacities that children have — their capacities for innovation. I mean, Sirena
last night was a marvel, wasn't she? Just seeing what she could do. And she's exceptional, but

I think she's not, so to speak, exceptional in the whole of childhood. What you have there is a
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person of extraordinary dedication who found a talent. And my contention is, all kids have
tremendous talents, and we squander them, pretty ruthlessly.

So I want to talk about education, and I want to talk about creativity. My contention
1s that creativity now is as important in education as literacy, and we should treat it with the
same status.

That was it, by the way. Thank you very much. «Well, I was born...»

I heard a great story recently — I love telling it — of a little girl who was in a drawing
lesson. She was six, and she was at the back, drawing, and the teacher said this girl hardly
ever paid attention, and in this drawing lesson, she did. The teacher was fascinated. She went
over to her, and she said, «What are you drawing?» And the girl said, «I'm drawing a picture
of God». And the teacher said, «But nobody knows what God looks like». And the girl said,
«They will, in a minutey.

When my son was four in England — actually, he was four everywhere, to be honest.

If we're being strict about it, wherever he went, he was four that year. He was in the
Nativity play. Do you remember the story?

No, it was big, it was a big story. Mel Gibson did the sequel, you may have seen it.
«Nativity II». But James got the part of Joseph, which we were thrilled about. We considered
this to be one of the lead parts. We had the place crammed full of agents in T-shirts: «James
Robinson IS Joseph!» He didn't have to speak, but you know the bit where the three kings
come in? They come in bearing gifts, gold, frankincense and myrrh. This really
happened. We were sitting there, and 1 think they just went out of sequence, because we
talked to the little boy afterward and said, «You OK with that?» They said, «Yeah, why?
Was that wrong?» They just switched. The three boys came in, four-year-olds with tea
towels on their heads. They put these boxes down, and the first boy said, «I bring you
gold». And the second boy said, «I bring you myrrh». And the third boy said, «Frank sent
thisy.

What these things have in common is that kids will take a chance. If they don't know,
they'll have a go. Am I right? They're not frightened of being wrong. I don't mean to say that
being wrong is the same thing as being creative. What we do know is, if you're not prepared

to be wrong, you'll never come up with anything original — if you're not prepared to be
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wrong. And by the time they get to be adults, most kids have lost that capacity. They have
become frightened of being wrong. And we run our companies like this. We stigmatize
mistakes. And we're now running national education systems where mistakes are the worst
thing you can make. And the result is that we are educating people out of their creative
capacities.

Picasso once said this, he said that all children are born artists. The problem is to
remain an artist as we grow up.l believe this passionately, that we don't grow into
creativity, we grow out of it. Or rather, we get educated out of it. So why is this?

I lived in Stratford-on-Avon until about five years ago.In fact, we moved from
Stratford to Los Angeles. So you can imagine what a seamless transition this was.

Actually, we lived in a place called Snitterfield, just outside Stratford, which is where
Shakespeare's father was born. Are you struck by a new thought? I was. You don't think of
Shakespeare having a father, do you? Do you? Because you don't think of Shakespeare being
a child, do you? Shakespeare being seven? I never thought of it. I mean, he was seven at
some point. He was in somebody's English class, wasn't he? How annoying would that
be? «Must try harder». Being sent to bed by his dad, to Shakespeare, «Go to bed, now!» To
William Shakespeare. «And put the pencil down!» «And stop speaking like thaty. «It's
confusing everybody».

Anyway, we moved from Stratford to Los Angeles, and I just want to say a word
about the transition. Actually, my son didn't want to come. I've got two kids; he's 21 now, my
daughter's 16. He didn't want to come to Los Angeles. He loved it, but he had a girlfriend in
England. This was the love of his life, Sarah. He'd known her for a month. Mind you, they'd
had their fourth anniversary, because it's a long time when you're 16. He was really upset on
the plane. He said, «I'll never find another girl like Sarah». And we were rather pleased about
that, frankly — because she was the main reason we were leaving the country.

But something strikes you when you move to Americaand travel around the
world: every education system on earth has the same hierarchy of subjects. Every one.
Doesn't matter where you go. You'd think it would be otherwise, but it isn't. At the top are
mathematics and languages, then the humanities. At the bottom are the arts. Everywhere on

earth. And in pretty much every system, too, there's a hierarchy within the arts. Art and
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music are normally given a higher status in schools than drama and dance. There isn't an
education system on the planet that teaches dance every day to children the way we teach
them mathematics. Why? Why not? I think this is rather important. I think math 1s very
important, but so is dance. Children dance all the time if they're allowed to, we all do. We all
have bodies, don't we? Did I miss a meeting?

Truthfully, what happens is, as children grow up, we start to educate them
progressively from the waist up. And then we focus on their heads. And slightly to one side.

If you were to visit education as an alien and say «What's it for, public education?» I
think you'd have to conclude, if you look at the output, who really succeeds by this, who does
everything they should, who gets all the brownie points, who are the winners — I think you'd
have to conclude the whole purpose of public education throughout the world is to produce
university professors. Isn't it? They're the people who come out the top. And I used to be one,
so there.

And 1 like university professors, but, you know, we shouldn't hold them up as the
high-water mark of all human achievement. They're just a form of life. Another form of
life. But they're rather curious. And I say this out of affection for them: there's something
curious about professors. In my experience — not all of them, but typically — they live in their
heads. They live up there and slightly to one side. They're disembodied, you know, in a kind
of literal way. They look upon their body as a form of transport for their heads.

Don't they? It's a way of getting their head to meetings.

If you want real evidence of out-of-body experiences, by the way, get yourself along
to a residential conference of senior academics and pop into the discotheque on the final
night.

And there, you will see it. Grown men and women writhing uncontrollably, off the
beat. Waiting until it ends, so they can go home and write a paper about it.

Our education system is predicated on the idea of academic ability. And there's a
reason. Around the world, there were no public systems of education, really, before the 19th
century. They all came into being to meet the needs of industrialism. So the hierarchy is

rooted on two ideas.
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Number one, that the most useful subjects for work are at the top. So you were
probably steered benignly away from things at school when you were a kid, things you
liked, on the grounds you would never get a job doing that. Is that right? «Don't do music,
you're not going to be a musician; don't do art, you won't be an artist». Benign advice — now,
profoundly mistaken. The whole world is engulfed in a revolution.

And the second is academic ability, which has really come to dominate our view of
intelligence, because the universities design the system in their image. If you think of it, the
whole system of public education around the world is a protracted process of university
entrance. And the consequence is that many highly talented, brilliant, creative people think
they're not, because the thing they were good at at school wasn't valued, or was actually
stigmatized. And I think we can't afford to go on that way.

In the next 30 years, according to UNESCO, more people worldwide will be
graduating through education than since the beginning of history. More people. And it's the
combination of all the things we've talked about: technology and its transformational effect
on work, and demography and the huge explosion in population.

Suddenly, degrees aren't worth anything. Isn't that true? When I was a student, if you
had a degree, you had a job. If you didn't have a job, it's because you didn't want one. And I
didn't want one, frankly.

But now kids with degrees are often heading home to carry on playing video
games, because you need an MA where the previous job required a BA, and now you need a
PhD for the other. It's a process of academic inflation. And it indicates the whole structure of
education is shifting beneath our feet. We need to radically rethink our view of intelligence.

We know three things about intelligence. One, it's diverse. We think about the world
in all the ways that we experience it. We think visually, we think in sound, we think
kinesthetically. We think in abstract terms, we think in movement. Secondly, intelligence is
dynamic. If you look at the interactions of a human brain, as we heard yesterday from a
number of presentations, intelligence is wonderfully interactive. The brain isn't divided into
compartments. In fact, creativity — which I define as the process of having original ideas that
have value — more often than not comes aboutthrough the interaction of different

disciplinary ways of seeing things.
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By the way, there's a shaft of nerves that joins the two halves of the brain, called the
corpus callosum. It's thicker in women. Following off from Helen yesterday, this is probably
why women are better at multitasking. Because you are, aren't you? There's a raft of research,
but I know it from my personal life. If my wife is cooking a meal at home, which is not often
.. thankfully.

No, she's good at some things. But if she's cooking, she's dealing with people on the
phone, she's talking to the kids, she's painting the ceiling — she's doing open-heart surgery
over here. If I'm cooking, the door is shut, the kids are out, the phone's on the hook, if she
comes in, [ get annoyed. I say, «Terry, please, I'm trying to fry an egg in here.» «Give me a
break».

Actually, do you know that old philosophical thing, «If a tree falls in a forest, and
nobody hears it, did it happen?» Remember that old chestnut? I saw a great T-shirt recently,
which said, «If a man speaks his mind in a forest, and no woman hears him, is he still
wrong?»

And the third thing about intelligence is, it's distinct. I'm doing a new book at the
moment called «Epiphany», which is based on a series of interviews with people about how
they discovered their talent. I'm fascinated by how people got to be there. It's really prompted
by a conversation I had with a wonderful woman who maybe most people have never heard
of, Gillian Lynne. Have you heard of her? Some have. She's a choreographer, and everybody
knows her work. She did «Cats» and «Phantom of the Opera». She's wonderful. I used to be
on the board of The Royal Ballet, as you can see.

Gillian and I had lunch one day. I said, «How did you get to be a dancer?» It was
interesting. When she was at school, she was really hopeless. And the school, in the '30s,
wrote to her parents and said, «We think Gillian has a learning disorder.» She couldn't
concentrate; she was fidgeting. I think now they'd say she had ADHD. Wouldn't you? But
this was the 1930s, and ADHD hadn't been invented at this point. It wasn't an available
condition. People weren't aware they could have that.

Anyway, she went to see this specialist. So, this oak-paneled room, and she was there
with her mother, and she was led and sat on this chair at the end, and she sat on her hands for

20 minutes, while this man talked to her mother about all the problems Gillian was having at
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school, because she was disturbing people, her homework was always late, and so on. Little
kid of eight. In the end, the doctor went and sat next to Gillian and said, «I've listened to all
these things your mother's told me. I need to speak to her privately. Wait here. We'll be back.
We won't be very longy, and they went and left her.

But as they went out of the room, he turned on the radio that was sitting on his
desk. And when they got out of the room, he said to her mother, «Just stand and watch her».
And the minute they left the room, she was on her feet, moving to the music. And they
watched for a few minutes, and he turned to her mother and said, «Mrs. Lynne, Gillian isn't
sick. She's a dancer. Take her to a dance school».

I said, «What happened?» She said, «She did. I can't tell you how wonderful it
was. We walked in this room, and it was full of people like me — people who couldn't sit
still, people who had to move to think». Who had to move to think. They did ballet, they did
tap, jazz; they did modern; they did contemporary. She was eventually auditioned for the
Royal Ballet School. She became a soloist; she had a wonderful career at the Royal
Ballet. She eventually graduated from the Royal Ballet School, founded the Gillian Lynne
Dance Company, met Andrew Lloyd Webber. She's been responsible for some of the most
successful musical theater productions in history, she's given pleasure to millions, and she's a
multimillionaire. Somebody else might have put her on medication and told her to calm
down.

What I think it comes to is this: Al Gore spoke the other night about ecology and the
revolution that was triggered by Rachel Carson. I believe our only hope for the future is to
adopt a new conception of human ecology, one in which we start to reconstitute our
conception of the richness of human capacity. Our education system has mined our minds in
the way that we strip-mine the earth for a particular commodity. And for the future, it won't
serve us. We have to rethink the fundamental principles on which we're educating our
children.

There was a wonderful quote by Jonas Salk, who said, «If all the insects were to
disappear from the Earth, within 50 years, all life on Earth would end. If all human beings
disappeared from the Earth, within 50 years, all forms of life would flourish». And he's
right.
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What TED celebrates is the gift of the human imagination. We have to be careful now
that we use this gift wisely, and that we avert some of the scenarios that we've talked
about. And the only way we'll do it is by seeing our creative capacities for the richness they
are and seeing our children for the hope that they are. And our task is to educate their whole
being, so they can face this future. By the way — we may not see this future, but they
will. And our job is to help them make something of it.

From www.ted.com
Active Vocabulary
1. goes deep with people — (Tema, sika) IIKaBUTH JIFOICH
. vested interest — ocoOucTa 3ariKaBiIeHICTh
. capacity — 371aTHICTb, CHPOMOXHICTb
. creativity — TBOpUICTb (KpEaTUBHICTB)
. contention — TBepKEHHS (Te3)

. to have a go (at smth) — cipOyBatu (1110Cb)

XL N N W

. stigmatize — 3acyKyBaTH
8. hierarchy of subjects — iepapxis AucuuILUIIH
9. public education — gep>xaBHa ocBiTa
10. high-water mark — HaiiBuiuii cTymiHb
11. disembodied — 6e3TinecHuit
12. BA (Bachelor of Arts) — bakanaBp rymaHiTapHUX HayK
13. MA (Master of Arts) — Marictp rymaHiTapHUX HayK
14. PhD (Philosophy Doctor) — JIokTop dinocodii
15. ADHD (Attention deficit hyperactivity disorder) — cunapom aedinmry yBaru mpu
TiEePaKTUBHOCTI
16. commodity — pecypc
Questions for discussion

1. What is the connection between not being afraid of making a mistake and
creativity?
2. What every education system in the world is like, according to the speaker? What

is at the top of it? What is at the bottom?
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3. Who succeeds in this system, who is the winner?

4. What are the two main ideas behind the hierarchy of today’s system of education?
Explain

5. What are the three things we know about the intelligence?

6. What we have to do in order to make our education system confirm to the
changing reality of the future? Give a short answer

7. What is creativity (according to the speaker)?

8. How are we «educated out» of our creativity?

9. Do you agree that creativity is as important as literacy?

10. Picasso once said that «every child is an artist. The problem is how to remain an

artist once he grows up». What did he mean by that? Do you agree with his opinion?
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BLOCK 3
IpakTuyni 3ausarTa Ne 18-26
Art. Literature

Ex. 1. Read the following text about Public Art

In Manhattan’s Eighth Avenue/Fourteenth Street subway station, a grinning
bronze alligator with human hands pops out of a manhole cover to grab a bronze “baby”
whose head is the shape of a moneybag. In the Bronx General Post Office, a giant 13-
panel painting called Resources of America celebrates the hard work and industrialism
of America in the first half of the twentieth century. And in Brooklyn’s MetroTech
Center just over the Brooklyn Bridge, several installations of art are on view at any
given time — from an iron lasso resembling a giant charm bracelet to a series of wagons
that play recordings of great American poems to a life-sized seeing eye dog that looks
so real people are constantly stopping to pet it.

There exists in every city a symbiotic relationship between the city and its art.
When we hear the term art, we tend to think of private art — the kind displayed in private
spaces such as museums, concert halls, and galleries. But there is a growing interest in,
and respect for, public art: the kind of art created for and displayed in public
spaces such as parks, building lobbies, and sidewalks.

Although all art is inherently public — created in order to convey an idea or
emotion to others “public art,” as opposed to art that is sequestered in museums and
galleries, is art specifically designed fora public arena where the art will be
encountered by people in their normal day-to-day activities. Public art can be purely
ornamental or highly functional; it can be as subtle as a decorative door knob or
as conspicuous as the Chicago Picasso. It is also an essential element of effective
urban design.

The more obvious forms of public art include monuments, sculptures, fountains,
murals, and gardens. But public art also takes the form of ornamental benches or street
lights, decorative manhole covers, and mosaics on trash bins. Many city dwellers would
be surprised to discover how much public art is around them and how much art they

have passed by without noticing, and how much impact public art has on their day-to-
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day lives.

Public art fulfills several functions essential to the health of a city and its citizens.
It educates about history and culture — of the artist, the neighborhood, the city, the
nation. Public art is also a “place-making device” that instantly creates memorable,
experiential landmarks, fashioning a unique identity for a public place, personalizing it
and giving it a specific character. It stimulates the public, challenging viewers
to interpret the art and arousing their emotions, and it promotes community by
stimulating interaction among viewers. In serving these multiple and important
functions, public art beautifies the area and regenerates both the place and the viewer.

One question often debated in public art forums is whether public art should be
created with or by the public rather than for the public. Increasingly, cities and artists
are recognizing the importance of creating works with meaning for the intended
audience, and this generally requires direct input from the community or from an artist
entrenched in that community. At the same time, art created for the community by an
“outsider” often adds fresh perspective. Thus, cities and their citizens are best served by
a combination of public art created by members of the community, art created with
input from members of the community, and art created by others for the community.

From englishrticles.info
Active Vocabulary

1. Panel painting — HacTiHHUI )KMBOTIHC.

2. Celebrate, v. — 1) cBarkyBaTu, paaitu, fo celebrate solemnly — ypo4ucTo
CBATKYBaTH, 2) TPOCIABIATH, BUXBAIATH, 3) OyTu Bimomum, mpociaButucs (for —
3aBJISIKH).

3. Installation, n. — 1) BCTaHOBJEHHs, BIPOBA/PKEHHs, 2) PO3MIIICHHS,
3) cnopyna.

4. On view — BUCTaBJICHUH IS OTIISIAY.

5. Life-seized, a. — cipaB>KHbOTO pOCTY/pO3MIpy

6. Symbiotic, a. — cuMO10TUYHMI, B3a€EMOBUT1THUH.

7. Inherently, adv. — HacnipaBni, 1o cyTi, AiHCHO.

8. Convey, v. — 1) mepeBO3UTH, MEPENPABISITH, 2) MPOBOAUTH, CIPUIMATH,
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BUKJIMKATH (PO MOYYTTsl), 3) MOSICHIOBATH, BUPAKATH, TIepeaaBaTH (i/1€10, CEHC)

9. Sequester, v. — 1) ycamiTHIOBaTH, 130J110BaTH, 000COOTIOBATH.

10. Encounter, n. — 1) HeouikyBaHa 3yCTpid, 3ITKHEHHS, 2) Oyellb, CYyTHYKa,
3) TypHip, 3MaraHHs; V. — 1) BHIIaJKOBO 3YCTPITH, HAIITOBXHYTHUCS, 2) MPOBECTH
3MaraHHs.

11. Day-to-day activity — TpyoBi OyaHi.

12. Conspicuous, a. — 1) BugHuii, MOMITHUH, fo make oneself conspicuous by
smth — 3BepTatu Ha cebe yBary Y4uMoch, 2) OYEBUTHUM.

13. Urban design — micbkuii qu3aiitH/CTHIIb

14. Mural, a. — 1) cTinHuii; n. — ppecka, CTIHHUIN )KUBOIIKC.

15. Landmark, n. — 1) MexeBa mo3Hauka, Bixa, 2) 00’€KT, 1110 KMJIAETHCS B OUi,
OpIEHTHUD, 1AM’ ATKa.

16. Arouse, v. — 1) Oyautu, npoOyKyBaTH, 2) IPOKUIATUCS, TTPOOYHKYBATUCS
(TakoX TIPO MOYYTTA), 3) BHKIMKATH, 30y/KyBaTh (TIOYYTTS, MPUCTPACTi, €HEPrito), to
arouse one’s interest — BUKJIMKATH YUICH IHTEpEC.

17. Promote, v. — 1) migBuuryBatu (y 3BaHH1), 2) CHPHUATH, AONOMAratu,
CIPUSATH, MATPUMYBATH, 3) CIOHYKATH, aKTUBI3yBaTH, CTUMYJIIOBATH, 4)3aCHOBYBATH.

18. Interaction, n. — B3aeMoisl, B3a€MO3B’ I30K.

19. The intended audience — 11i;1b0Ba ayUTOPIS.

20. Input, n. — BKJIaJi, BHECOK, ITOKEPTBYBAHHS.

Exercises on the Text

Ex. 1. Answer the following questions.

1. What is special about Manhattan’s Eighth Avenue/Fourteenth Street subway
station? 2. What is the main idea of a giant 13-panel painting in the Bronx General Post
Office? 3. What other examples of public art in America can you give? 4. What are the
relations between the city and its art? 5. Where is art displayed as the rule? 6. What is
public art? 6. What is the main idea of public art? 7. Where are pieces of public art
situated? 8. What kinds of public art do you know? 9. What are the forms of public art?
10. What unexpected forms may public art take? 11. What is surprising about public art

for the city dwellers? 12. What is meant by the educational function of public art?
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13. What does a “place-making device” mean? 14. What are other functions of public
art? 15. What is the disputable question concerning public art? 16. Who should create
public art? 17. What is your own attitude towards public art? 18. What examples of
public art can you name in your native town/city?

Ex. 2. Find the equivalents for the following word-combinations in the text and
make up sentences with them.

CraHiisi MeTpo; BaKka IMpalls; BUJATHI aMEPUKAHCBbKI TOETH; 3pOCTaIOUuuid
iHTEpeC; CTBOPEHHWH ISl YOrOCh; MPOTHCTOSATH MHCTENTBY; JIEAb MOMITHHM, HEHAYE,
HEOOX1THUI eJIEMEHT; MEIIKaHIIl MiCTa; MPOXOUTH TIOB3, HE MIOMIYar04H; BIUIUBATH Ha
I0Ch; BUKOHYBATH JACKUIbKa (YHKIIIN; yHIKaJIbHA HEMOBTOPHICTH, MPOOYKYyBaTH
€MOILIi1; MpUKpalaTH MICUEBICTh; BU3HABATU BAXKIIMBICTh, CBIKUU MOIJIAN; Y TOM XKe
gac.

Ex. 3. Translate the following word-combinations into Ukrainian and learn them
by heart.

A manhole cover; at any given time; play recordings; displayed in private spaces;
to convey an idea or emotion; public arena; obvious forms; day-to-day lives; the health
of a city and its citizens; specific character; stimulate the public; challenge viewers
to interpret the art; promote community; stimulate interaction among viewers;
regenerate both the place and the viewer; direct input; members of the community.

Ex. 4. Translate Text 1 into Ukrainian.

Ex. 5. Give a short summary of Text 1.

Exercises on the Active Vocabulary

Ex. 6. Translate the following sentences into English.

1. HacriHHMiIl XMBONHMC — 1€ OpUTIHAIBHUN 3aci0 MpHUKpaleHHs OyIb-sAKOi
KIMHATH 4¥ mipumitieHds. 2. TamanoButi maiictpu enoxu BiapomkeHHs MpociaBisiin
IPUPOAHY Kpacy JII0JAChKOro Tina. 3. barato mronel Tak 3aKiI0MOTaH1 MiJl 4ac TPYIOBUX
OyJHIB, 1110 HaBITh HE IMOMIYAIOTh Kpacu MUCTEUTBA, ske iX oTouye. 4. Konuces Pppecku
OyJu qy’ke MOMYJISIPHUMHU JUIsl PO3MUCY CTIH Ta cTesb XpaMiB. 5. I1ig yac BiaBiAyBaHHS
KapTUHHOT Tajiepel s BUITaIKOBO 3YCTPIiB CBOTO JaBHBOTO MPUATENA. BUSBMIOCS, 1110 BiH

CTaB BUJATHUM XYJOXKHHKOM. 6. BUTBip MHCTEITBAa HalyacTillle Mepeaac eMmoIrii Ta



30

MOYYTTSI MUTIIS, SKUM HOTO CTBOPWMB BAXXKOIO Tpariero. 7. BucrtaBneHi s orsimy
KapTUHU BUKJIMKAIW OypXJMBI TOYYTTS BIJBiAyBadiB, 00 YyOCOONIOBaIU COOOIO
HalCTpalIHilll Baau JIOACTBA. 8. MeleHaTu HIOPIYHO POOJATh 3HAYHUN BKJIAJ Y
PO3BUTOK HayKH Ta MUCTelTBa. 9. Llelt MuTers Hai3BUYAHO JIIOOUTHL 3BEPTATH Ha cebOe
yBary, TOX BIH €KCTpaBaraHTHO BJSATAETHCS Ta CTBOPIOE (paHTacTHUHI (Irypu Jrofei y
noBHUM picT. 10. B3aemoBUTIIHUN COIO3 JIOACH Ta MHCTEITBA MOXXE NaTh Oarato
BUJIATHUX BUTBOPIB I Ham@aakiB. 11. IHTepec 3 OOKy IIMPOKUX Mac /10 Cy4acHOTO
MUCTELTBA CIpPUAE€ WOro PO3BUTKY Ta MOIYJSpHU3alli cepell MPeACTaBHUKIB PI3HUX
kiaciB. 12. Po3minieHHss He3BUUHUX 00’ €KTIB MyOJIYHOTO MUCTEIITBA Y TIApKaX, XOJiax
BEJIMKUX OY/1BEJb, HA BYJIMIISIX Ta IUIOLIAX JIOAA€ LIUM MICIISIM OCOOJIMBOI KPacH.

Ex. 7. Fill the gaps with the active vocabulary.

1. Public art is partially presented by unique ...... paintings.

2. While creating some pieces of ...... art, an artist should take into consideration
the ...... audience.

3. Paintings, ...... in art galleries, often lose their charm.

4....... design impressed us by its originality and luxury.

5. The monument ...... the great Irish playwright, Bernard Shaw.

6. Public art ...... interaction between the society and art.

7. This picture ...... the idea of internal beauty of the nature.

8. ..., , situated in different places of our city, make it amazingly original.

9. They have made great ...... into the development of public art in our country.

Grammar Rules. Verbs + Gerund and Verbs + Infinitive

English verbs can be followed either by Gerund or by Infinitive. These verbs
should be learned by heart, as they mainly do not have special features for their
distinction.

Gerund follows such verbs as: enjoy, mind, suggest, stop, finish, give up, go on,
carry on, keep on, postpone, put off, consider, admit, deny, avoid, risk, imagine, fancy.
The negative sentence is formed by placing not before Gerund. The passive form is
being done. When you are talking about finished actions, you can use kaving done.

Infinitive follows such verbs as: offer, agree, refuse, decide, plan, arrange, hope,
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manage, fail, deserve, afford, promise, forget, threaten, learn, seem, appear, tend,
pretend, claim. The negative sentence is formed by placing not before Infinitive. There

1s also a continuous infinitive (fo be doing) and a perfect infinitive (fo have done).

Ex. 8. Translate the following sentences into English

1. Bonu BU3HaM, 110 BKpajiu 110 O€3LIHHY KAPTUHY NPAMICIHBKO 3 rajepei mij
Yyac Mpe3eHTalii HOBOTO MOJIOTHA. 2. Sl HE MOXY JAO03BOJUTH cO01 mpuadaTu TaKy
KOIIITOBHY pi4, ajie OJWH Miil MPUITENIh HE BIJIMOBUTLCA CTaTH 11 BiracHuUKoM. 3. Llei
CKYJIBIITOP 3aciIyroBye TOro, mo0 #oro ImaHyBaiau, 00 WOro BHUTBOPH CIIpaBii
BpakaroTb. 4. S HACOJNOKYIOCh MPOTYJISHKAMU BYJIHWISAMH I[OTO MicTa, 00 TyT
BeJIMUe3Ha KUIBKICTh HE3BUYAMHUX BUTBOPIB MyOJIYHOrO MHCTENTBa. 5. MuTtelnp
BIIMOBUBCS JJaBaTH sIKI-HEOYJlb KOMEHTapi CTOCOBHO MOr0 HOBOT'O CTIHHOI'O PO3IHUCY.
6. 51 3akiHYMIIa MaJIOBaTH KapTHHY, ajieé HE JyMaro, 1[0 BOHA 3aCIyrOBYE Ha OCOOIUBY
yBaru npecu yu nyOmiku. 7. BiH mooOilsiB TpUKPacUTH CTIHU NPUMIILIEHHS (pecKkaMu
3a Micsllb, aje, Ha Kajb, HE BIOpaBCS 3 3aBHaHHAM. 8. Mil IpuUATEIb BHUPIIINB
MIOCTABUTH OJHY 31 CBOIX CKYJBNTYp Ha IUIOII Y IEHTPl MICTa, 00 JIFOHU, MPOXOASTUH
NOB3 HEi, HACOJOKYBAJIHCS BUTOHUCHUMH (popMamu. 8. MU croniBaeMoCh 3pOOUTH
3HAYHUMA BKJIAJl Y PO3BUTOK IyOJIYHOTO MHUCTEITBA, IO IOTIOMOXE BIJHOBUTH Kpacy
11bOro MicTa. 9. Baxkko ysiBUTH €001 110 TI0Iy 0€3 XMMEPHUX MATIOHKIB Ta CKYJIBIITYD,
110 IPUKPALIAOTh 11 Tenep.

Ex. 9. Put the verb into the correct form: Gerund or Infinitive.

1. When I'm tired, I enjoy ... television. It's relaxing. (watch). 2. I've decided ...
for another job. I need a change. (look). 3. Let's get a taxi. I don't fancy ... home.
(walk). 4. I'm not in a hurry, I don’t mind ... (wait). 5. Tina ran in a marathon last week,
but she failed ... (finish). 6. I wish that dog would stop ... . It's driving me crazy. (bark).
7. Our neighbour threatened ... the police if we didn't stop the noise. (call). 8. We were
hungry, so I suggested ... dinner early. (have). 9. Hurry up! I don't want to risk ... the
train. (miss). 10. They didn't know I was listening to them, I pretended ... asleep. (be).

Ex. 10. Read the following dialogue and act it in pairs. Pay your attention to the
phrases with Gerunds.

A: At last! I thought you wouldn’t come at all! Where have you been?
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B: I’'m very sorry for being late! But I couldn’t help noticing all those marvelous
monuments and paintings in this city. I really enjoyed walking through the streets with
panel paintings on houses and watching surrealistic sculptures on the squares.

A: Oh, I see. Our city is really proud of its public art masterpieces. I also offer
you to visit the city park. There you can find such magnificent pictures that you won’t
be able to stop admiring. However, they need careful studying and understanding.

B: Well, I hope to visit it in a few days. Currently I’d like to go to Avenue 7. I’ve
heard there i1s a monument, celebrating one of the most influential women in history —
Margaret Thatcher. I believe it really worth seeing.

A: It’s wonderful. But I admit it being made in some unusual way. You know,
public art mostly conveys original, fresh point of view of an author. Nevertheless, it
deserves to be seen.

B: Have you been to the city art gallery? I refused to visit it last time, but now I’d
like to get acquainted with the masterpieces of classical art too. I say, let’s go together!

A: Actually, I don’t mind, but to tell the truth, I don’t really like watching pieces
of art, sequestered in galleries. Let’s better go to the museum of modern art in the open
air!

B: Wow! It sounds fantastic! I agree.

Ex. 11. Make up a dialogue on one of the given situations and act it in pairs.

a) You’ve just visited the museum of modern art in the open air. Share you
impressions; describe what did you like or didn’t like.

b) Your friend from the other city wants to visit you. Tell him about public art
items in your native city.

c¢) Discuss what are pros and cons of modern public art.

d) You’ve decided to make a panel painting. Tell your friend about your plans.

e) Your friend has just created an original monument. What does it celebrates?
What is its look? Discuss you impressions.

Ex. 12. Discuss one of the following topics.

a) Follow the link and watch the video “Why do we need public art?”

https://www.youtube.com/watch?v=yBPm7DWrTbl. Do you agree with the speaker?


https://www.youtube.com/watch?v=yBPm7DWrTbI
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What have impressed you the most? What is your opinion on this point?

b) Discuss the functions of public art in the society.

c¢) Discuss, what influence public art have on people.

d) Comment on the statement “Without art, the crudeness of reality would make
the world unbearable”.

e) What do you like the best: public art or classical art? Explain your point of
view.

Ex. 13. Write an essay on one of the following topics.

a) Do you believe that the relations between the society and public art are
symbiotic? Prove your point of view.

b) Do you agree with the statement by Pablo Picasso “The purpose of art is
washing the dust of daily life off our souls”? Explain your point of view.

c¢) Describe your favourite example of modern art in the world.

d) What do you like/don’t like about the public art the best?

e) Is public art really worth existing and promoting?

SPEECH PRACTICE

1. Speak on about your three favorite films of different genres. Why do you like
them?

2. What are the advantages and disadvantages of going to the cinema as opposed
to watching the same film at home?

3. Try to speak about of British films, directors, producers, actors, actresses that
you know.

4. Try to speak about of Ukrainian films, directors, producers, actors, actresses
that you know.

5. Explain the following: «A picture is a poem without words». (Horatio)
Describe different pictures by British and Ukrainian painters. Speak about Ukrainian
and British painters.

6. Develop the idea: It goes without saying that before looking at canvases you
are supposed to know something about the artist who created them, about the time in

which he worked, about the artist’s style and technique. You see...
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7. Give your view on the following topic. Appreciating of painting can be
cultivated in two ways: 1. acquiring knowledge of different trends, schools and painters
through books and literature; 2. visiting galleries and museums, looking at pictures;
returning to the same painting again and again. Of course both those ways are
important, but which of them is the major one?

8. Discuss the problems:

I. Is the appreciation of pictures a special faculty which only a few can possess?

TALKING POINTS: 1. The Excellency of style is not on the surface, but lies
deep. It is the florid style which strikes at once. There is no need to be ashamed of one’s
apparent dullness. 2. The habit of looking at good pictures is in itself a means by which
taste can be formed and the scope of one’s enjoyment widened and developed. 3. The
acquisition of good taste is a matter of time. Painting in this respect doesn’t differ from
other arts.

II. A great painting enriches our experience of life, just as a great poem does or a
great musical composition.

TALKING POINTS: 1. Great painters make us see and think a great deal more
than the objects before us, they teach us to look at a scene through their eyes. 2. The
masterpieces of painting, like the masterpieces of music and poetry transform
experience; they are a source of beauty.

9. Discuss the problem: Are you for modern or for old art? We know that many
people today reject old art and protect new trends in art. But what shall we do about the
great works of Raphael and Leonardo da Vinchi, or Rembrandt and Rublev. Shall we
reject them?

10. Speak about your literary taste, your favorite British and Ukrainian or Russian
writers.

11. Comment on the sayings: 1. The person who doesn’t read has no advantage
over the person who cannot. 2. Reading is to the mind what exercise is to body.

12. Comment on the following: 1. «Memory is the diary that we all carry about
with us» (O.Wilde)
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2. «Old wood best to burn, old wine to drink, old friends to trust and old authors
to read» (F. Bacon)

3. «Tell me what you read and I will you what you are». (W. Goethe)

4. «What’s the use of a book», thought Alice, «without pictures or
conversations?» (L. Carroll)

13. Points for discussion: 1. What is your idea of a private collection of books?

2. You are a well-known writer. What would you tell your readers at the reader’s
conference?

3. Radio and television have made newspapers unnecessary. Do you agree?

14. Comment on the following: 1. «No furniture is so charming as books, even if
you never open them and read a single wordy. (S. Smith)

2. «I would sooner read a time-table or a catalogue than nothing at all».
(W. S. Maugham)

3. «Never read any book that is not a year old». (R. Emerson).
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